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1. Introduction
1.1

About this book

This Toolkit is designed to provide practical guidance in designing
and implementing community-to-community exchange visits. It is
intended for practitioners and service providers who wish to implement
knowledge exchange processes, and will also be of interest to students
and development professionals who would like to better understand
how the methodology is implemented.
This toolkit does not attempt to give all the answers to the novice
development practitioner. Rather, it is a straightforward description
of the overall methodology, and a collection of experiences and hints
from recent exchange processes. We hope that it will serve as an
inspiration to the practitioner to develop and implement an innovative
process that is appropriate in the local context.
The shaded boxes in the process chapter will show how the exchange
visits were done in the Suid Bokkeveld (South Africa).
Facilitated exchanges between communities are dynamic processes.
Design of exchanges must be adapted to suit local conditions and
should facilitate the achievement of learning objectives. This handbook
is not prescriptive: the authors hope that it will serve as a living tool,
and inspire the practitioner to innovate and to explore new areas of
knowledge and practice.
This Toolkit accompanies Toolkit I: "Capitalising on local knowledge:
Community knowledge exchange

-

a methodological overview".

Toolkit I focuses on the methodological framework, the context of
knowledge exchange visits and criteria for assessing community
knowledge exchange programs or projects.

1.2

Important concepts in development

Some important concepts in development will be explained below
so as to create a shared understanding of terms and concepts used
in this toolkit. All of these concepts are important for the success
of a community knowledge exchange and they should be applied
consistently throughout the process. Toolkit I has more conceptual
background on offer.

Knowledge is the basis for all conscious action. We can only do
something conscious when we know what results it is likely to have.
Knowledge is quite different from information or data. We can use
sound information and reliable data to increase our knowledge, but
misinformation and incorrect data might have the opposite effect.
We can know things in different ways: we often think of knowing as
being merely cognitive and rational. However, we can also know things
in terms of feeling and doing. These forms of knowing usually play an
insignificant role in classroom training situations. In rural communities
feeling and doing are important ways of knowing. Our development
practice should not ignore them.

Loartifnu
The process by which our knowledge is expanded is learning. Active
learning is crucial in developing survival strategies in a rapidly
changing physical and economic environment.
The learning process can be simply conceptualised as cyclical process
that is followed by the learner.
We follow this sort of cycle thousands of time a day in the small and
large actions we take. The same conceptualisation can be used for the
way in which groups can go about enhancing their knowledge so as to
make more effective plans and decisions.
If the crucial steps of reflection and learning are missing from collective
decision making, groups or organisations will make poor decisions that
are not informed by the new insights that they could get by observing
and reflecting on new information, or on their own recent actions.
Knowledge exchanges are an invaluable way of exposing people to
opportunities to learn about new or alternative ways of doing things
that matter to them, such as marketing their produce, treating diseases
or managing natural resources. However, it is important to design
and facilitate the exchange visits in such a way that the participants,

The learning spiral is
the basis for designing
knowledge exchanges

individually and collectively, are able to reflect on the new information
and learn what it might mean to them. Participatory evaluation is one
very good way to encourage group reflection and learning.

We use the term ownership to describe the perception that an
initiative, its benefits and outcomes "belong" to the individual, group or
community. People often regard development projects as "belonging "
to the NGO or government agency that is the prime implementer. They
are willing to share the benefits that are on offer, but not to share the
costs and problems that accompany them.
An approach that seeks to address the expressed needs of the
community can give rise to the perception that it is the responsibility of
the service provider to meet these needs. In many cases the people
who have the capacity or potential to meet the needs best are the
community members themselves. If the service provider takes the
primary responsibility for meeting the needs, the participation and
ownership of the community members will be diminished. It is thus
vital to ensure that the process is one in which community members
act from a sense of responsibility.
Failure of development initiatives often manifests itself when the
development agent withdraws, and it becomes apparent that there
is not enough local ownership to sustain the initiatives that it has
facilitated. However, if an initiative starts out right, with full participation
and ownership of the concept from the start, the chances of it
succeeding are far better. Knowledge exchange processes can do
much to engender participation, but it is important to realise that, from
the start, they should be designed to maximise participation.

ParWpstlon
Participation is the key to creating local ownership for initiatives, and is
important in any initiative that is shared within a community of practice.
People who feel excluded from participating in shaping new initiatives
will either ignore them or actively undermine them. Those who
participate actively will contribute their knowledge and experience, as
well as their enthusiasm, commitment and vision. These are the "fuel
in the tank" of any initiative.
Whether an outside agency demands participation of communities
or not, a well-designed development intervention will ensure that it is
maximised. If people have contributed to shaping a process, and have
actively learned and been excited by what takes place, they will feel

motivated. They will feel that the initiative is theirs, and not something
being done for, or to them. This sense of ownership of the ideas
and plans will manifest itself in the ways in which community-based
initiatives are taken forward.

Small-scale farmers, pastoralists and hunter-gatherers make their
management decisions in the context of a local knowledge system.
How can we, as development practitioners, enable people to enhance
and broaden their local knowledge systems, and to make better
management decisions?
Knowledge exists within our minds, and is based upon the innumerable
learning experiences that we undergo in the course of our lives. Some
of these learning experiences are consciously structured by traditional
or formal educational processes, but most occur within the daily
interaction of people and their environment.
lndigenous knowledge is people's knowledge, and is learned within our
communities. It forms of a complex web of knowing and perceiving that

Frequently, formalised

shapes our response to the world and the opportunities that it offers. If

scientific knowledge

development agents lack understanding and sympathy with indigenous
knowledge, it will not be possible for them to help unlock the potential

contradicts indigenous
knowledge. Vast resources
have been spent by

that lies within local people and their environments without damaging

educational and religious

the fabric of the society and undermining the integrity of the people.

institutions to root out

Successful community knowledge exchange processes bring together

and replace indigenous
knowledge with scientific

peers who can identify with one another in a way that enables them

knowledge. In these more

to learn relatively easily from each other. In the next section we

enlightened times we realise

will explore how adult learning theory can be applied to enhance

that diferent ways of knowing

knowledge exchanges.

the world need not be in
conflict.

If you would like more insight into indigenous knowledge, refer to Alan

R. Emery's excellent publication "Guidelines: Integrating lndigenous
Knowledge in Project Planning and Implementation". Produced in
partnership by the World Bank, CIDA, ILO and KlVU Inc., the IK
Guidelines are available on the web at:

2. Process Design
Step 1: Shared vision ror aeve~opmenf
What will an improved situation look like?
What opportunities do we see?
What resources and constraints do we have?

Devmloping r 8hrmd vldon
Before embarking on a community exchange process, it is essential
that the initiating community should have made a start with its own
development process. Ascertain that most members of the community
share a vision for development. This might be expressed in a vision
In two workshops we
developed a shared
vision for developmen&
and a common
understanding of the
rich resources availabl
to us. We explored the
social, physical and
economic constraints
that we face, as well a
the opportunities that
we were aware of.

statement, or something that people articulate verbally. If no current
vision has been articulated, facilitate a community process that
will develop one. Make sure that most members of the community
understand and "own" it.

Id.nWylng opportunkim for knowl-

rrohmge

Next, develop the knowledge exchange concept with community
members. For example, if their vision includes community based
tourism, but they have little idea of how to go about setting up an
initiative, explore the concept of linking them up with other communities
that have some positive experiences of community based toursim and
are willing to share these with others.

Visioning
exercise
in the Suid
Bokkeveld,
South Africa

Step 2: Developing the exchange concept Share Ideas
Consult potential facilitation team members

Set learning objectives
I
Assess needs & resources for the exchange
I

fdenfify communfiies to be visited
ponsult with communities to be visited

FacfUtrtlon barn
Establish a facilitation team with various role players through
-

-

-7

networking and formal liaison. It is good to have a mix of skills and

Suid Bokkeveld

institutional responsibilities on your team. The skills you will need to

Pilot Project

draw on could include facilitation, participatory planning, monitoring
and evaluation, organisation and logistics, conflict resolution and
money management.
Members of the community might well have the skills needed on the
facilitation team. If it is appropriate, invite them to form, or join the
facilitation team.
Other NGOs can usually contribute a lot, and if they participate your
working relationship with them can be strengthened. Likewise, local
government and other government agencies should be engaged so
that they are able to understand and follow up on the new initiatives
that emerge. Look at what they can contribute, as well as what the
project can contribute to developing their capacities.
The facilitation team will need to have a comprehensive set of skills and
capacities. Once the team has formed, the members should assess
what skills they will need to facilitate the visit, and the developmental
processes that are likely to follow from it. Training and support to the
team should help its members to acquire desired additional skills.

Sat lermlng objactivem
It is important for the members of the initiating community to set the
objectives for the visit. Those members who will not be able to travel
should also contribute to this exercise so that their ownership of the
process will be strengthened, and their issues and questions can also
be addressed.

e networked with
t h e r NGOs and
overnment agencies
nd formed a team to
acilitate the visits.
he team learned the
kills that it would
eed to facilitate the
isits, and developed
team contract so
hat it could be selfanaging .
-

-

I
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step 1:
Wlonina For
devmlop&nt

Vision for development

-

-

Facilitation
communltles

-

--

:.-

"ribMtiom
larger scale planning

Proposed steps for the
Community exchange
process

1r-

Planning workshops

a

Developing new

initiatives

Local processes to
tilise local knowleda

me
lheod

Depending on what learning objectives need to be met, assess how far
the group will need to travel, and what resources are available within
the community, or from support agencies.

Gmmrarftkri to ba v i W
Once the learning objectives are set, and you have an idea of the
resources that are available, you can start discussing potential
communities to be visited. This process can take place in many
different ways: you can brainstorm with community members and
service providers, present various alternatives that at least one
informant knows about, and let the participants choose.

Otopoul d n q md rubmkrion
Try to anticipate the capacity development& training

Only once the concept is developed at community level should you
develop a proposal. Don't put the cart in front of the horse! If you do,

that might be needed by

it will be seen as your initiative, and not the community's. Before you

community members after

submit the proposal to a donor community representatives should

the knowledge exchange, in

have a chance to review the proposal and change it if necessary.

order to achieve their vision.

Watthg tor tundhla rpprwml
Once the proposal is submitted, you will have to wait for funding. Allow
enough time for the proposal to be approved, and keep in touch with
the community to let them know what progress is being made. If you
would like to conduct the community exchange at a certain time of the
year, make sure the donor can grant the funding in good time. This can
be broadly framed in the proposal to allow for the unexpected!

Discussing learning
objectives
(Suid Bokkeveld,
South Africa)

Step 3: Preparatory processes
kacilitatlon team workshop
& planning workshop

with local host communities

Once your facilitation team has been identified, hold a team formation
workshop. Information about the community and its developmental
issues can be shared, and a common methodology and set of skills
developed.
It will be important for the facilitation team to have a clear agreement
about what they expect from one another, how they will support the
process and each other, and how they will address problems that
may arise. A contract developed between the members of the team
should describe how these aspects will be addressed. See the "Team
Contract" exercise 10.
You should also decide how you will facilitate the evaluation of the
project with the participants, and plan any necessary next steps.

Preparatory and planning workshops with the community are essential
at this stage. You may be able to combine these two steps, but it will
add value if they can be held on two separate occasions. The emerging
ideas should be firmed up, so that everyone understands what they will
be trying to learn about and share, and how they will do this.
It is also important to think about how the delegates for the visit will
be selected, and to identify the necessary selection criteria. After
the community members have made their selection, plan together
how these representatives will share information back to the larger
community after the visit has taken place. Assign the necessary roles
to individuals.
Now that the participants have been identified, they will have to learn
how to form an effective learning team. One of the critical stages in
this process will be to establish a team contract, or code of conduct for
the group. The team contract will help the group to avoid certain types
of behaviour that might be distracting or destructive (for example,
drinking alcohol or making sexual advances). The team contract

ommunity members
ere given a briefing
n the initiatives
nd places that we
ould visit. They used
he criteria that
hey had previously
eveloped to select
he delegations for
he visits.
ext, learnFng
bjectives for the
isits were developed.
e needed to know what
it was that we wanted
to learn about, and
we needed to be able
to share this with
our hosts. Lastly,
we made plans for the
journeys on the basis
of people's needs
and limitations. The
delegation included a
mother and her baby,
and an older person
who could not walk
easily. We encouraged
people to think
of bringing small
gifts that would be
appreciated.

should also support positive behaviour, such as providing feedback
and support for one another. See the exercise 10: Team Contract in
the Process Exercises section.

In the planning workshop you should also finally agree on which
partner communities will be visited, and ensure that resource people
can give the participants a good idea of what these communities can
offer. Once the choice is finally made, agree on who will communicate
with them about logistics and what the visiting community would like
to learn about.

Based on the outcome of the planning workshop, finalise logistics and
planning with all of the partners. Send them copies of the learning
objectives from the planning meeting, so that they also understand
very clearly what the visitors are coming for. Double check to make
sure that everyone shares the same understanding of plans, times and
logistics. Set up contingency plans in case things go wrong.
Make sure that you have agreed on whom is carrying the risks involved.
The donor will not be responsible for any accidents or sickness. If you
need any insurance, agree on this, and arrange it.

Well-prepared logistics help to enhance the learning experience. Think
of the knowledge exchange process as the journey, and the learning
objectives as the destination. Logistics can be thought of the vehicle
and the fuel in the tank that enables you to undertake the journey. But
remember, a journey without a clear destination is rather pointless.
When the learning processes are being designed it is important to also
think carefully about the logistics. Logistics are not the most important
aspect of the exchanges, but without sound logistics participants
will be faced with uncomfortable or unpleasant situations that will
not enhance their learning experience, and might completely disrupt
them. Careful planning should consider the needs of the participants
and host communities, as well as local conditions, infrastructure and
likely threats.

-w
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To manage the community exchange smoothly it is important to
draw up a budget of all the expenditures that are expected during

the trip. The budget should reflect what the organisers will pay for,
such as meals, accommodation and transport. It is useful to keep
an emergency fund to cover unexpected expenses such as medical
emergencies or vehicle breakdowns, especially when the exchange
visit will be to a distant area or another country.
Ensure that the budget is in line with the funds that are available for
the exchange visit.
Ensure that participants understand clearly what items are budgeted
for, and which expenses they will be personally responsible for (such
as tobacco, sweets or telephone calls to home).

Travelling to new places and

The mode of transport appropriate for an exchange will differ according

meeting strangers is often

to available budgets, local conditions and preferences. Whatever mode

quite threatening, especially

of transport is decided upon, it is important that the facilitation team

to members of remote

and the participants are informed about the type of transport, the route

communities. The process

to be taken, the planned stopovers and the catering arrangements for
a longer journey.

design should take this into
account so as to minimise
culture shock, physical
discomfort and feelings of
insecurity.

A pen and a notebook will enable participants and members of the

facilitation team them to document their learning and to make notes for
private reflection. Illiterate people might also want to draw things that
are significant to them. Notes are important for the feedback process
after the exchanges.
Maps are a useful tool, and a simple sketch map of the route can also
be invaluable to help participants orient themselves.
Flip chart, cards, marker pens and masking tape are useful for some
of the reflection processes during the exchange.
A camera is an important tool to document the visit and can be used to

help the participants share what they have learnt during the exchange
visit. A video camera can also be invaluable for recording the process
and sharing experiences with those members of the community who
have to remain at home.

Participants should be well prepared and informed about the
programme and travel arrangements, documentation (such as
passports etc) that they might need and special items they would have
to bring from home. Well prepared participants will be more relaxed,

open to new experiences and learning opportunities and less likely to
hold up the rest of the group because of unforeseen problems.
The preparation process should draw on the skills and experiences
of the participants as well as the facilitation team. If the visit will be
to a place about which none of them has much knowledge, call on
someone who has this knowledge to help. If the preparation process
is truly participatory, people will not only be better prepared, but they
will also have a stronger sense of self-responsibility for the journey and
its outcomes.

Anrm-wilthEnsure that the hosts have a clear understanding of why the visit is
being carried out, and who the guests will be (numbers, gender, age
Suid Bokkeveil
Pilot Projec

and, if need be, status). The host community should be well informed
about the programme of the visit and any special requirements
participants might have during the trip. Overnight facilities and

We made final
arrangements with
the communities to
be visited, in some
cases via the NGOs or
government agencies
that support them.
We let them know what
it was that we wanted
to learn about, and
finaliaed logistical
arrangements.

workshop venues should be appropriate, and should suit guests and
hosts alike.
It might be necessary to inform the traditional leaders of the participating
communities to get permission for the exchange. Traditional leaders
will also be able to share important knowledge about the local culture
and customs.

R o k s o t f . c t ~ t r + m ~
It is helpful to discuss and decide on different roles and responsibilities
to be taken on by the various facilitation team members. It is also
important to clarify how the facilitation team members are going to
stay in touch during the exchanges.

haling wtt)r w a d e s
It is important to be prepared for any anticipated emergency. Make
sure there is a first aid kit on board, and that a participant or facilitation
team member is able to apply first aid measures. Find out about the
infrastructure of the area you are travelling in and take into account
special medical needs of participants (chronic illnesses, allergies etc.).
For longer journeys you might want to consider medical insurance for
the participants.

This checklist is a guide for arrangingthe logistics lor your exchange visit.
Please note that this list Is not comprehensive and that additional issues
might have to be addreseed.

Drawing up a budget 8 arranging finances

0 A budget has been drawn up to guide expenditure during the trip
D
U

and to help anticipate necessary payments
An emergency fund has been arranged to cover unexpected
expenses (medical, vehide, etc).
A system for recording expenses and keeping track of the cash
balance is in place

Travd arrangements

P
O

Transport is arranged
Regular stops are planned
Catering arrangements have been made for the travel period if
necessary

Useful equipment

0 Maps
0 Pens & notebooks for participants
0 Flip chart stand & paper

D
O

Marker pens & cards & masking tape
Camera, batteries and film
Mobile telephone, phone charger, phone card, small change for pay
phones, list of important phone numbers.

Participants are informed about:
D Travel arrengements and the programme
Q Special requirements (e.g. bring bedding, food etc.)
O How family members can get hold of pamcipants in cases of
emergency
0 Special roles participants will have to Culfil during the exchange visit
0 Any specific docurnentatlon (such as passports) lhey might require
on the journey
Arrangements with the hosts
O The host community Is informed about the details of the visits and
have received a programme
0 Meals and overnight facilities are arranged with the local hosts
or other service providers (and special needs of participants are
accommodated)
0 A venue is arranged that suits the designed process tor the
community exchange
Roles of facilltatlon team members 8 dealing wlth emergencies

0

a
Q
0
Q
U

Responsibilitieshave been clearly assigned to competent individuals
(driving, facilitating, special events, stopovers etc.)
It is clear how the team Is going to slay in touch during the exchange
vlslt
Emergency measures are in place for any expected probtems
(procedures, equipment, etc)
A suitable first aid kit is available to take on the journey
Any special medial needs have been identified
For longer journeys, medical insurance has been considered and
necessary adon taken

If you would like more help to think through the logistical issues,

see "Community Contact", a guide on conducting exchange visits
and study tours published by the Desert Research Foundation of
Namibia, {SBN 99916-43-52-4

Find out about cultural
values & practices of the host
community in preparation for
the exchange.

arep 4: Knowreage excnange visit:
Share axperlences
Experiential learnlng
Regular reflection to deepen learnlng

Before you leave on the journey, prepare a written programme so that
everyone has the same point of reference to know what has been
planned. When you distribute it, make sure that it is understood by all,
and that the travellers share a strong sense of responsibility for the
journey. Ensure that they are able to consciously co-direct it, and to
make modifications to the programme if need be. Avoid taking them
from place to place as passive passengers.
The v i s i t s were the
h i g h l i g h t of the
I
p r o c e s s . W e prepared
a written programme ad
t h a t people would have 1,
a c l e a r idea o f where
I
w e planned t o be each
day. Rapporteurs were
s e l e c t e d t o report
back on our return. We 1
held workshops with the
people we v i s i t e d s o
t h a t experiences could
be shared, looked a t
what they were doing
and discussed t h i s with
them, and w e evaluated
r e g u l a r l y . Before w e
l e f t each p l a c e w e
thanked our h o s t s ,
handed over presents
and exchanged contact
details.

'i

1

.

The travellers will probably find the shared journey to new places very
stimulating, as well as the rich experiences of getting to know people
who share similar challenges and aspirations, and learning about
what they have done. However, be aware that a journey to a strange
place can also be disorienting and distressing. Hold a briefing session
once you have left home, but before you arrive at the first destination.
This will be a good opportunity to review the programme, the team
contract, and the roles (such as rapporteur) that have been accepted
by individuals. This will give the participants a chance to address any
doubts or questions, and to focus on the purpose and process of the
journey.

Facltft.uon during tha colnmuntty m x c h m
In the host communities, some basic process will help. Make sure that
people have a chance to introduce themselves, and get to know each
other. Workshops can be invaluable to share information about local
initiatives in a focused manner. Supplement this with smaller group
interactions to learn more experientially about the local initiatives. By
"touch, feel and do" activities participants can learn tacitly about the
undertakings of the various hosting groups.
Be open to unpredicted opportunities. Even logistical problems can
offer new opportunities to gain insight and learn.
Farewell ceremonies are important not only for expressing thanks, but
also for exchanging contact details for future networking. Small gifts
from the visiting communities, representing their unique culture or flora
will be greatly valued, and remind people of the visit.

Leunlng ~ n t &rn l l d o n
After each stage of the journey the participants should evaluate
and share their reflections while their impressions are still fresh. It
is never easy to do this, because people are often tired and have
other priorities. However, if you miss the moment, it is very difficult to
capture the learnings later. This is not just about having material for
the report, or for the facilitation team: it is a very important learning
process for the participants.
Reflection can be undertaken on either group or an individual
basis. Group reflection is important because it gives participants an
opportunity to share their learnings, and to express any problems that
they are having in a way that will help the group to find solutions. It can
strengthen group purpose and cohesion.
It is also valuable to record the experiences and impressions of
individuals. A de-briefing after the exchange visit will be most useful if
it is structured to help people to address questions such as:
The purpose of the visit?
What activities were undertaken?
What difficulties were experienced, and how were these addressed?
What were the outcomes of the process?
What was learned about how to conduct an exchange process?
Write down what participants have to say about their experiences. It
is more effective to record the conversation using a tape recorder. If
the de-briefing can be recorded on video, it will provide material for
sharing with others who want to learn from the experience.

Regular reflection is an
important opportunity to
shere and deepen the
learning while travelling.
(Suid Bokkeveld, South

I

Africa)

F d b r e k I plinntng workshops
It is essential to share back with those who stayed at home what was
seen and learned, so that any future planning can include as many
members of the community as possible. For this it will help to have
reports prepared by the rapporteurs, and to use any photographs or
other materials. The report back workshop should conclude with a
planning session, in which the community members decide what they
want to do, and how they will go about it. Do not make the mistake of
undertaking the follow-up yourself: let people keep the ownership for
their ideas and initiatives.

Shrdng the axparlance
Once you have completed the project, or even before, it is important to
prepare dissemination materials in appropriate formats (photo reports,
popular articles, etc). In this way you can share the richness of the
experience with others. And of course you will also have to submit a
full project report, including a financial report, to the donor.

In the feedback sessions
community members can
share what they stw end
whet they learnt (Suld
BokkeveM, South Africa).
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tep 6: The way ahead
to larger scale development pro$
utilise new knowledge

1

eveloping new initiatives

Next rtmpr
Once the group has returned to its community, the feedback workshops
have been held successfully, and reports of the community exchanges
written, the actual work can begin.. .
The knowledge exchange will have stimulated people to undertake
new initiatives, or to re-invigorate and perhaps re-direct existing
initiatives. These processes will probably require new skills, further
knowledge and possibly material support. Ideally, your knowledge
exchange project will also include some resources for follow up
training and capacity development (see 2. Process Design, Step 2
Developing the exchange concept, Proposal writing and submission,
page 14). Now is the time to draw on these resources, and to identify
the right people to satisfy the needs.
Wider perspectives will also enable people to understand how their
local initiative relates to wider processes at community, district or
state level. Follow-up activities should also include linking in with
these processes in appropriate ways: informing planners and decision
makers in government of the emerging resource needs, ensuring that
local initiatives contribute to local development forums and planning
exercises, etc.

I

One of the new intiatives is the
Heiveld Co-operative which
markets fair trade & organic
rooibos tea. In the picture: Nolene Kotze, Magrieta Sass and
Katriena Fortuin who package

Seeing an indigenous resource in a new light (Suid Bokkeveid, South Africa)

13. Exercises

I

Here is a collection of exercises that might be useful in a
community exchange process. Please check local traditions and
customs and decide if an exercise might be appropriate or not.

3.1

Introductory exercises

Objective
o To start a workshop on an informal note
o To introduce participants to each other
Time
5-10 minutes (depending on number of participants)
Material
None
Process

1.

Each participant is asked to introduce themselves in turn by
simply adding an adjective before their name that begins with the
same letter. For example: I am lucky Lucy! I am serious Sam! I
am jolly Jenny! etc.

2. This can be done when seated, but is more fun and active if

participants stand in a circle. Ask each person to accompany the
name with a movement or gesture. When they step back it is the
next persons turn.
Hints
There is no need to debrief after this exercise. Most importantly an
atmosphere of informality is established. The physical movement
relaxes participants and puts them at ease with others.

Source:Alan Margolis

Objective
o To discover what participants expect from a session and learn
about their personalities
o To help evaluate a session at the end
a To help participants relax at the beginning of a workshop
Time
20-45 minutes (depending on number of participants)
Material
Paper, pens
Process
1. Split participants into pairs.

I

2. Ask each participant to interview their partner by focusing on

Introduction

questions such as:

"What is your name? What is your background1experience?
Why are you attending this workshop? What do you hope to
get from it?" etc.

Write the questions on flip chart paper so that all can refer to
them during the process.
3. After 5 minutes of interviewing each other, participants then

report to plenary about their partner, summarizing the main
information in one minute.
Hints

The important aspect in this exercise is that participants do not
report themselves - in this way the exercise is neutral to seniority:
neighboring participants interview each other.
If expectations or evaluations are discussed, the facilitator might write
the points made on a flip chart.
If the groups are larger than 20 persons, it is important to emphasize
that people should stick to 1 minute to report back the most important
aspects. Otherwise this exercise might end up being too long and
participants might get bored.
This exercise could also be used for evaluations and reflections.
For this purpose the questions should be change accordingly, for
example: What did you find valuable? What was less valuable? What
would you change next time?
Source: Participatory Learning & Action

3: Tha s#d mixer
Objectives

To introduce participants to one another
To get participants to talk to one another one-on-one.
To create a relaxed but animated atmosphere and to establish an
informal tone for the workshop
Time

10-25 minutes (depending on number of participants and how much
they talk to one another)
Material

Enough different types of seeds, beans, pebbles or beads for each
participant to have the same number as there are participants
(including facilitators). A few plastic cups for people who do not have
pockets.
Process
1. Give each person as many beans (or pebbles etc) of on ekind as

there are participant in the workshop (including facilitators).
2. Ask people to place their beans etc in one pocket and leave

another pocket empty. Persons with no pockets can use 2 plastic
cups.
3. The participants are given a set time (about 20 minutes) in which

to introduce themselves to all of the other participants (this may
include their name, their community and a few things about
themselves).
4.

During each introduction they should give the other person a
bean and accept one from them. They should place the other
person's bean in the other pocket.

5. At the end of this exercise each person should be left with on

bean in the first pocket (representing themselves) and a second
pocket filled with a mix of beanstpebbles for the total of workshop
participants minus one.
Hints

This exercise is good for groups from 10-50 participants. If there
are more than 30 participants ask persons to be very brief. It is a
good idea to warn people about two thirds through the way of the
exercise that time is getting short. There is no need for a debriefing
for this exercise. It is a very effective way for each person to have
informal face to face contact with everyone else. It also creates an
atmosphere of informality and conviviality.
Source: Robert Chambers

4: SomMhin~from home
Objectives

To speed up the process of becoming acquainted
Time

Depending on number of participants
Material

None
Process

1. The facilitator explains the purpose of the exercise and
introduces it by saying something like: "Try to concentrate for
a moment on your home. It may help to shut your eyes. Then
choose some item, whether it is an object or a piece of furniture
or something intangible (a view, a smell, a taste, a feeling) that
represents "home" for you. Think about it and prepare to describe
it to the group."
2. Then participants and facilitators describe their chosen 'items'.

As the facilitator you might want to help people to express
themselves clearly and help with questions.
Hints

This is a non-threatening exercise, creating a pleasant atmosphere.
It is especially suitable for participants who have just arrived
from a long journey, and who do not yet feel at home in the
new surroundings. It should be followed by exercises that draw
participants' attention to the present situation.

If the group is large this can be a time-consuming exercise, so

allocate a reasonable time. You could calculate 2-5 minutes for the
feedback per participant.
Source: Frank Oornkes and Richard Thomas

3.2

Process exercises

Objective:
To develop a shared vision within a community
Time:
1 - 2 hours (depending on the size of the group)
Material:
Marker pens in different colours (one for every participant), flip chart
paper

Process:
1.

Introduction to the exerciser Ask people to let their imagination

run free so that they can imagine a future in which their dreams
for a better life have come true. Explain that there are no right
or wrong visions.
Group formation: Ask people to break up into homogenous

subgroups, in other words groups in which people feel that
they are with people who are similar, e.g. women, youth, old
men, etc. The groups can be made up of between 5 and 10
persons.
Imagining the vision. Ask the participants to sit in a circle and

close their eyes. The time is 5 years in the future. Each person
should imagine that they are an eagle flying over the area in
which they live. Ask them to imagine what the eagle would
see as it looks down to the ground. In particular, ask them to
imagine what the people are doing.
Drawing the visions: Ask people to use the marker pens to

draw what they saw in the vision. Encourage them to be
creative, and assure them that there is no "right way up":
everyone should draw from their own perspective. Specifically
encourage people to include the people in the drawings, and
to show what they are doing.
Sharing the visions in the group: Ask the groups to discuss the

drawings, and to share their individual pictures. Each group
should appoint a rapporteur
Reporting back to the plenary: The rapporteur from each

group should share the group's drawing with everyone. After
the rapporteur has explained the picture, give members of the
group an opportunity to contribute anything that has been left
out. As each person presents, write up the key aspects on

I
Process exercise

a flip chart. Again, ask them to explain what the people are
doing, and why. Write up the actions that they describe.
Synthesis of the vision: Using the notes on the flip chart,
synthesise a joint vision statement after all presentations. This
task is often best done by a small task team appointed by the
participants.
Presenting and endorsing the Vision Statement: Once a good
working draft has been prepared, ask a spokesperson from
the task team to present the Vision Statement to the plenary,
and modify the Statement in response to feedback if there is
general agreement about the changes.

I

Process exerclse
I

People who are not used to drawing will probably be shy to participate.
By making a simple drawing you can demonstrate that it is not too
difficult to draw something that is recognisable. Explain that this is not
an art competition, but a way of expressing complex ideas in a way
that is easy to share. Encourage people actively: the results will be
very rewarding!
The joint vision statement is always challenging. Recruit a few
members of the facilitation team and from the community to join the
task team to play with the words in a small group while the rest of the
community is involved in something else, or having a break. The vision
statement can then be presented to the Lerger group, and modified in
response to comments from the other partldpants.

Visioning of the youth
group (Suid Bokkeveld,
South Africa).

4

Objective:

To collect ideas quickly and in a stimulating way
Time:

10-40 minutes (depending on topic and group size)
Material:

Marker pens in different colours, cards, masking tape
Process:

1.

Agree upon a topic for discussion
Hand out cards and pens to each participant
Ask participants to reflect on the topic for a short time (set
the time!), and to write one ideal thought that they think is
important per card.
Reconvene in plenary and ask participants to share their
cards. As each participant presents their cards, the facilitator
clusters them on a board, putting cards with similar ideas into
the same cluster.
Once all ideas have been presented, discuss the clusters and
what the information means for the process.

Hints:

Make sure that there is not more than one thought1 idea per card

- otherwise you will get into trouble clustering. Encourage participants
to write in large script so that their cards can be read from a distance.
Suggest that they should use only up to six words per card.
If a cluster is getting too large, and contains ideas that are too different,
break it into two or more clusters.
Ensure that this process is well documented - so that no ideas get
lost.

0
Process exercise

Objective:

To set learning objectives before embarking on a community
exchange, so that the group is focused on what they will learn about
and can maximise learning opportunities.
Time:

60-90 minutes (depending on the group's size)
Material:

Marker pens in different colours, flip chart paper, cards, masking tape
Process:
1.

came from, and what people had expressed interest in.

Process exercise
-

Discuss the process of community exchange: where the idea

-

Ask the group to brainstorm what they would like to gain more
knowledge about (see the brainstorming exercise, above).
Ask the participants to present and (if necessary) explain their
cards.
Cluster the cards so as to identify the key areas of enquiry.
Label these areas clearly, using a card or pen of a different
colour, size or shape.
For each area of enquiry, form an interest group to develop
specific questions
Ask each group to appoint a rapporteur, and to brainstorm
specific questions to be asked on the topic that they are
addressing.
Ask the group rapporteur to present and (if necessary) explain
the group's cards
Cluster the cards, and formulate clear learning objectives from
them. Write these up clearly.
Facilitate a final group discussion to ensure that everyone is in
agreement with the objectives
10.

Write up and circulate the learning objectives to all
participants

Hints:

You can combine the 2 brainstorming processes, if the group is
small and well focused, and you feel confident that you will not loose
important detail.
The learning objectives will be useful to keep the group focused on
why they have undertaken the knowledge exchange journey. It is good
to remind the group members at regular intervals, such as during the
daily reflection sessions.

Objective:

To stimulate creative discussion and engage quiet participants
(especially when an issue needs discussion, and people are shy to
share their opinions)
Time:

2-5 minutes
Material:
Flip chart, marker pen
Process:
1.

Ask every participant to turn to his / her neighbour, and
discuss a specific question (buzz) with them for a certain time
(specify). Explain that the discussion should sound like the
"buzzing" of bees
Once the buzzing has died down a bit and people seem ready
to share their ideas, ask participants to share their opinions or
thoughts on the topic. You can do this by asking each person
in turn to share one idea, and once everyone has shared
something give people a chance to share any further ideas
that have not been mentioned.
If appropriate, write the ideas on a flip chart as they are
shared

Hints:

This exercise can be an important generator of ideas. Make sure
people are really talking to their neighbours, listen to the buzz...
If you choose to write the ideas on the flip chart, instead of writing the
same or similar ideas more than once, you can place a tick next to an
idea that is shared by others.

Objective:

To deepen & share learning experiences
Time:
20-60 minutes (depending on size of group)
Material:

Flip chart, marker pens, cards, masking tape
Process:
1.
Ask participants to reflect individually for 5 minutes on:

9

Process exercise
--

-

their common purpose (in other words, the objectives
that they have been trying to learn about or achieve);
any agreements that they made about how they would
work together to achieve these (such as house rules,
team contracts or group protocols); and

--

>

the logistical arrangements.

Hand out cards, and ask participants to respond to three
simple sets of questions:

9

What went well? What did I like? What did I find
interesting? (ask them to focus only on the positive
aspects)
What did not go so well? What did I not like so much?
(this is the opportunity to express the negative things)
What should we change next time we do something
like this? (again in a more positive spirit, how can we
improve things in the future?)

Ask participants to share their points by reading them out, and
sticking them onto a board or wall. Allow each participant one
point only before giving the next person a chance. Cluster the
cards according to topic and sentiment.
Facilitate a discussion
Hints:

It is important to visualise the responses on cards, or on a board or
paper so that all of the participants can see their points being noted.
If some participants are not literate, ask people to draw a picture that
reflects their point (or do this on their behalf).
When people are responding to the first set of questions ("what went
well, etc") insist that they share only positive points, and assure them
that they will have the opportunity to share negative points later.
Give each participant a chance to share one point before going to the
next one. A subsequent round can gather outstanding points.

Objective:
To develop a code of conduct for all members of a group or team that
will undertake a task, process or journey together, so that the group
may avoid distracting or destructive behaviour and support positive
behaviour.

Time:
20 - 40 minutes

Material:
Flip chart, marker pens

Process:
1. In plenary, ask participants to sit in a circle and contribute one idea

each, going around in the circle.
2. Discuss each suggestion in the group, and make sure that
everyone understands what is being proposed before asking the
members to accept or reject the proposal. Once it is clear, and
agreed to, write it up on a flip chart.
3. When all contributions have been recorded, give participants a
chance to discuss the points and how they relate to one another
before asking all to endorse the team contract.
4. When the team contract has been endorsed, discuss how it will be

used by the group, and on what occasions they would like to refer
to it (e.g. daily reflections, crises, etc.).

Hints
If a participant has nothing to contribute, make sure that shethe is
satisfied with what others have contributed before going on to the next
person.
Once everyone has had a turn to contribute, ask if anyone would
like to contribute any further suggestions. Gather in any outstanding
suggestions from the group and write them up.

Li
Process exercise

Objective:
To help participants to identify indicators that they can use to assess the
impact of actions, processes and projects.
Time:
20 - 40 minutes
Material:
Flip chart, marker pens
Process:
1.
In plenary, present to participants the objectives for the
exchange visit or other activity that they will need to monitor.
Ask them to think about how they will know if the activity has
been successful.
Introduce the idea of indicators: things that will show us
(indicate) that something has taken place, or changed. An
indicator should be something that we can observe. The
indicator is not the same as the cause (e.g. a high temperature
might indicate that someone is sick, or it might indicate that
they have just run a long way)
Ask the participants to identlfy some indicators for something
related to the workshop process, e.g. "How will we know if the
participants are enjoying themselves?". (smiling, laughing, no
frowns, etc.)
Discuss the different ways in which indicators can be
identified:
The quality of things (e.g. smiling, frowning, etc)
The quantity of things (e.g. how many people are smiling)
The groups into which things fit: classification and
comparison
We can also use stories to indicate the outcomes of our
actions,
Introduce the idea that indicators are sometimes most useful if
they are:
Specific (not too vague)
Measurable (how many1 how long/ how few1 etc. will there
be?)
Reliable (we should be sure that an indicator does not
sometimes means something very different from what we
understand it to mean)
Observable in time (by when will we see something?)
Simple to observe
Ask participants to identify indicators for their exchange visit
process, focused on the learning objectives, and also on the
vision for development that they have identified.

3.3

Energizers

12: Trust building
Objective:
To build trust among participants near the beginning of a process
Time:
30 - 40 minutes
Material:

Blindfolding cloth
Process:

1.

Ask participants to form pairs
One person of each pair is blindfolded
The blindfolded participants are asked to rely on their partners
(who have not been blindfolded). The partner will steer the
blindfolded partner by tapping on the right shoulder to indicate
that they should turn right, and tapping on the left shoulder for a
left turn. A tap on the middle of the back means walk backwards,
and a tap on the back of the head means go forward.
Ask all participants to start walking around, with each
blindfolded person being guided by their partner.
After some time, ask the pairs to change roles and carry on
walking about.
Ask participants to remove their blindfolds, sit down and reflect
on the process. Encourage them to share their feelings and
perceptions.

Hints:

Make sure that the exercise is fun for all. In the reflection session, ask
people how they felt while performing each of the roles.. .
Did they trust their partners, especially when blindfolded? What
contributed to, and what undermined the feeling of trust?
Source: Emmanuel Mutamba

Objective:
To enliven a group that is tired or unfocused, and to enhance
interactive learning.
Time:
30 - 40 minutes
Material:
Chairs (one chair per person)
Process:
1.
Arrange chairs in a circle, and ask each participant to take a
seat.

Ask for a volunteer. Remove the chair of the volunteer, and ask
him/ her to stand in the centre of the circle.
The participant in the middle shouts an instruction to the
participants, starting with "the wind blows . . ..." (e.g. " the wind
blows to participants wearing blue jeans")
In this instance, all participants wearing blue jeans must leave
their chair and try to find another chair. The participant who
gave the command must also try to find a chair for him- or
herself.
The participant who is left without a chair goes into the centre
and gives the next command.
Hints:

Those who are not affected by the command should stay seated in their
chairs.

Source: Emmanuel Mutamba

Objective:
To release tension and energise a group
Time:
5 minutes
Material:
None
Process:
Invite participants to stand up and stretch their bodies.
1.
Ask the participants to write the word "coconut" in the air, using
their hands (letter by letter).
Next, ask them to write the word using their heads.
Now ask them to use their hips to write the word
Hints:
At each stage the facilitator should demonstrate and lead the
participants through the word, letter by letter.

Source: Emmanuel Mutamba

15: The stnklng ship
Objective:
To build a sense of belonging, and to split a group into sub-groups for
group work
Time:
10 minutes

Material:
None
Process:
1.
As the captain of a ship, you invite participants to wander
around the ship, which is on a long journey.
Then you warn the participants that the ship is about to sink.
Tell them that they have to gather in groups of (pick a random
number) to get into the lifeboats.
Now tell them to continue walking around the boat.
Once again, warn that the ship is about to sink and ask them
to gather into groups for the lifeboats. Nominate a different size
for the groups this time.
Repeat the process until you feel that people are sufficiently
loosened up and ready to get back to work. The last time you
ask them to form the groups, ensure that the groups are of the
size that you want them to work in the next workshop process.
Ask the participants to move as their "lifeboat crews" into the
next exercise.

Hints:
The exercise also contributes to building trust and sense of security1
feeling secure in a new group.

Source: Lubinda Tafira

16: &mt,
. . .wall 6 gun
Objective:
To re-energise participants
Time:
15 - 20 minutes
Material:
Flip chart, marker pens
Process:
Divide participants into two groups
1.

Deer, wall and gun are each respectively allocated a movement
and a sound
Ask each group to secretly decide what they would want to be:
either a deer, a wall or a gun (the other group MUST NOT know
what has been decided)
Ask the two groups to face each other, and on the count of 1,2,
3 the each group must make the sound and movement of what
they chose to be (i.e. deer, wall or gun).
The winner gets a point if what they have chosen is successful:
the gun will kill the deer, the deer will jump the wall, the wall will
defeat the gun because the bullet will not get through the wall.
Repeat the exercise and keep score until everyone is warmed
up and stimulated.

Hints:
The instructions must be clear. Once the process is explained,
ask the group if they have understood the instructions clearly. If
misunderstandings arise about what was meant, you could follow
the session with a short discussion about communication, and how to
improve it as a two-way process between the communicator and the
audience.

Source: Ernmanuel Mutamba

3.4

Closure

Objectives:
0 To show appreciation to the group using silence and creativity to
convey feelings

o

To conclude the workshop on a positive note

Time
10 minutes
Material
None
Process
1.
Ask everyone to sit in a circle, with no chairs in the middle. Tell
participants that at the end of the workshop it is sometimes
difficult to break the group feeling. This exercise is a goodbye
gift from everyone that we can carry with us as we leave.
Explain that the exercise requires imagination and silence.

Start yourself, by holding your hands with the palms turned up.
Using your hands mime the shape of an object (a box, a bottle,
a ball). Pass this object to the person on your right. Explain
that they now can give any present of their choosing to the next
person.
Continue around the circle, until you receive the last gift. You
can end with "Thank you" or "Bon Voyage".
Hints

This is a very calming and sharing exercise in which people reveal
themselves to be amazingly creative. It does not require touching and
is therefore suitable to many cultural contexts. However you might feel
more comfortable making two circles, for women and men.

Source: Alan Margolis

4. Monitoring &
Evaluation
4.1

Monitoring and evaluation as learning processes

Monitoring and evaluation can be understood as the "observe and
reflect" aspects of the learning cycle (refer to the Learning section
and the diagram of the learning cycle on page 7), and as such they
are not just an important vehicle for learning, but also provide critical
information for decision-making processes.
Sometimes a sharp distinction is made between monitoring and
evaluation. However, monitoring is really a simpler and more
continuous form of evaluation. Both involve reviewing experiences
and evidence of impact of activities, and both involve reflection and
learning towards improving how things are done in the future.
Many people have come to understand evaluation in a negative way
as a process of inspection. Often a successful external evaluation can
lead to further support from government or donor agencies, and a
negative evaluation report can mean the end of a project. It is vital to
ensure that people understand that they will be involved a participatory
evaluation process, and that it is designed to support their learning
and decision making processes.
Monitoring can be focused on both the immediate processes and
results, and on the longer-term impacts.

4.2

Monitoring for self-correction

Monitoring is an on-going process of observing, reflecting and
responding to opportunities and challenges. It is a powerful tool for
group learning, and should be used in an on-going manner to build on
learning opportunities and to develop common understanding within
the group or community.
An exchange visit is a complex affair from many points of view, and
participants will have to face a bewildering number of situations that
are not familiar and may be unexpected. A group-based monitoring
process will help participants to respond optimally to the new
experiences and the challenges that they face during the visit (see
Step 4: Knowledge exchange visit).
Following the visit, monitoring will help everyone involved in the
process to assess whether their actions are supporting them to attain

their vision for development, and if not, what corrective action they can
take. It will also draw attention to other opportunities or obstacles that
need attention.

4.3

Monitoring the impacts

It will take time before the positive results of the exchange visit
become apparent at the community level in terms of better health,
improved crops or better incomes. It is a good idea to understand
how the stimulus of the visit has contributed to positive change in
the community. ldentifying indicators with the participants for the
monitoring of the long-term impacts of the community exchange
intervention is a good idea. Try to build an on-going ability to monitor
the impacts into work programmes of NGO or government support
agencies.

4.4

ldentifying indicators

Ask the participants to think about what they will be able to see that
will indicate that things have changed as a result of the exchange
experience and associated processes, and how. This will depend
on the focus of the exchange visit. See the exercise 11: ldentifying
indicators.
An excellent resource for participatory monitoring and evaluation is the
GATE publication "Participatory Impact Monitoring" by Germann, Gohl
and Schwartz, ISBN 3-528-02086-5

4.5

Evaluating the process

Evaluation at the conclusion of each process in a knowledge exchange
(and follow-up activities) is a powerful opportunity for learning and
adjusting the course of a process.
Because participatory evaluation engages all of those who have been
part of a process, it gives a voice to the humble and helps the more
powerful to understand how their actions affect others. Everyone
should have an equal opportunity to share their reflections on the
process. The facilitator should remind people that this is not a process
of being tested (as in an examination), but an opportunity to learn.
Feedback should be regarded as a gift, a rare opportunity to look
into the mirror. Even though it is often uncomfortable, it provides the
doorway to change and improvement.
If power dynamics have had a negative effect on the participation
of individuals and sub-groups, and indeed on the ownership of the
process and outcomes, evaluation offers an opportunity to share

and compare experiences in a relatively non-threatening way. The
evaluation should always conclude on a note of self-responsibility for
improving performance in the future.
See the "Daily reflection" exercise on page 34.

4.6

Evaluating the impacts

If we understand monitoring and evaluation as versions of essentially
the same process, evaluation is the more formal and less frequent
process. Evaluation should draw on the indicators and reflections of
the monitoring process to give participants an overview of a linked set
of processes of cause and effect.
At the conclusion of a project, or a phase of work, it is important to "take
stock" of what has been achieved (or not) in the course of the activities.
Evaluation can give people who have participated in an endeavour the
opportunity to reflect on their achievements, and can enhance selfesteem and common purpose. The process'should enable the lessons
of an experience to be articulated and debated so that a collective
analysis can be carried out. Where failure and negative impacts have
to be faced, they should be embraced as opportunities to learn. Only
by trying to achieve something will we have the chance to learn what
might succeed, and how. Not fully succeeding the first time is only a
problem if people give up without learning how to succeed more fully
on the next attempt.
If the indicators for success have been clearly identified in the early
stages of the knowledge exchange process, and revised and improved
in the course of the process, monitoring will provide rich material to
reflect on in any evaluation.
If well formulated, the indicators should lead the evaluation towards
reflecting on the achievement of the objectives of the process. If the
objectives are not adequate, it will also be important to reflect on them.
Attention should also be paid to any protocols or team contracts.
In conclusion, evaluation should be viewed as a discourse, a critical
process of understanding causes and effects of our actions, and how
to improve upon these. It should never be allowed to degenerate into a
means of apportioning blame to individuals or institutions.

5. Taking i :'?as
further
This section focuses on the next steps, the development of local
initiatives and the integration of the processes into the larger frame
activities in the area or country. Community exchange process will
stimulate community driven developmental processes, which must be
nurtured and supported in appropriate ways if they are to make a long
term, positive impact on people's lives.
After the initial C2C process a range of different initiatives, of different
magnitude, might need to be supported. Some might be better off left
to the enthusiasts in the community who are willing and able to drive
them. Others may require a more complex the project cycle, especially
if they are initiatives for the benefit of a larger group in the community
and if they will require external resources to get them off the ground.
This Toolkit does not address the complex issues of project planning,
and there are other written resources available for this. However, the
development practitioner should be aware that the follow-up work
can be very taxing. If the exchange visit has been successful, and if
attractive materials can be developed on the basis of the visit, this is
a good moment to approach a possible donor or financing institution
for funds.
It is not a good idea to let the ideas and plans that have emerged from
the exchange visit to languish for months while you look for funds:
keep the momentum up, and encourage the community members to
take the initiative to do what they can within the limits of their own
resources. These are often the most sustainable initiatives of all!

The Vroue Liga (Women's League) nas started a c'ommunrty Hasea Tourism enterprrse (Surd
Bokkeveld, South Africa).
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Notes

This Toolkit is designed to provide practical
guidance in designing and implementing
community-to-community exchange visits.
It is intended for practitioners and service
providers who wish to implement knowledge
exchange processes, and will also be of interest

to students and development professionals
who would like to better understand how the
methodology is implemented.
This toolkit does not attempt to give all
the answers to the novice development
practitioner. Rather, it is a straightforward
description of the overall methodology, and
a collection of experiences and hints from
recent exchange processes. We hope that it
will serve as an inspirationto the practitionerto
develop and implement an innovative process
that is appropriate in the local context.

The

Toolkit

accompanies

Toolkit

I:

"Capitalising on local knowledge: Community
knowledge exchange - a methodological
overview".

Toolkit

I

focuses

on

the

methodological framework, the context of .
knowledge exchange visits and criteria for
assessing community knowledge exchange
programmes or projects.

